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Abstract 

Problem statement: A significant decrease has been recently observed in the 
resources for education allocated from Turkey's public budget, despite the 
increasing number of teachers and students. It is possible to better observe 
this trend at the primary education stage, which is compulsory and free at 
public schools through law no 42 under the Constitution. Allocating fewer 
resources from the public budget for primary education has led to parents' 
contributing more to primary education financing. Moreover, parents' 
contributions to these schools are not limited to monetary contributions. 
Through various projects and regulations, parents are expected to 
contribute voluntarily and in an indirectly monetary way, such as helping 
with office work, working in measurement-assessment services, 
participating in school trips, etc. 

Purpose of the study: This study aims to present the type of parents' 
voluntary, but not directly monetary, contributions to schools according to 
school administrators' views, and assess whether these contributions 
differ in sub dimensions of the scale and in other variables. 

Method: The research is a survey model, and 443 public schools located in 
five central districts (Altmdag, Mamak, Kegioren, Yenimahalle, and 
((lankaya) within the borders of Ankara Metropolitan Municipality 
constitute the population of the research. The data in the study were 
obtained by using a scale of 26 items. This scale measures parents' non¬ 
monetary but voluntary contributions to schools in three dimensions. 
Descriptive analyses, t test, and one-way variance analysis were used in 
data analysis. 
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Results: The school administrators' opinions on parents' voluntary and 
indirectly monetary contribution to schools did not differ meaningfully in 
regards to age, gender, seniority level, position, or educational 
background in any of the dimensions in the scale. Furthermore, observed 
results differed in the SEL of the schools, such as where they are located 
and the number of students. 

Discussion and conclusion: According to the findings of the research, 
parents' non-monetary but voluntary contributions to school 
management, educational and social-cultural activities increase as the SEL 
of the area where the school is located changes from the lowest to the 
highest. Furthermore, while parents' non-monetary but voluntary 
contributions to school management and instructional activities do not 
change meaningfully in relation to the student population, they differ 
meaningfully regarding their contributions to social-cultural activities in 
parallel to the student population. 

Keijwords: neo-liberal policies, primary education, volunteering, 
voluntary contribution 


The Turkish economy experienced an economic crisis in the late 1970s because of 
high inflation, deficits in the balance of payments, lack of foreign currency, and 
overdue debts. Due to this, neo-liberal policies were put into practice which 
stipulated the diminishing of the state, liberalized the economy, and therefore led to 
an open economy by the IMF and the WB (Sezen, 1999). As a result of these policies, 
whereas a significant decrease has been observed in social expenditures since the 
1980s, an increase has occurred in interest payments which seem to support the 
capital indirectly. Through this process, which is occurring as a solution to the 
process of depreciation of the capital, finding solutions to the capital crisis by 
eliminating the decrease in profitability with means of high yielding domestic debt 
was tried. When viewed within the context of public expenditure, an attempt at 
compensating for the cost of crisis was made by reducing the expenditure on service 
areas, the social sides of which were dominant so as to be defined as social expenses 
(Temelli, 2003). Education comprises one of the major areas of expenditure among 
social expenses. Neo-liberals predicate their stand on this issue upon the fact that 
public resources have become insufficient for the rapidly increasing demand on 
education: the system does not work efficiently, foreign debt has increased, and the 
previous age when everything was expected from the state has already ended 
(Egitim Sen, 1998). The influence of these claims on the practices has appeared as a 
decrease in the amount of public resources allocated to education, as it may be 
estimated. 

In parallel to the decrease in resources allocated for education from the public 
budget, a process has commenced that transfers the service of education from the 
public to local authorities, non-governmental organizations, families, and even to the 
personal responsibility of citizens. Therefore, large numbers of people have become 
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involved in the repair, maintenance, and equipment of all schools, to a certain extent. 
Its meaning in view of education is to eliminate the dependence on public resources 
for the service of education and to put social finance into effect instead, which is one 
of the private financial resources. Behram, Deolalikar & Soon (2002) stated that there 
are several ways in practice to apply social finance in education. Firstly, while the 
society allocates an area of land for school, constructs school buildings, and supplies 
equipment, the state employs educational personnel and pays their salaries. 
Secondly, whereas some parents and schools supply monetary contributions directly 
for for constructing, equipping, maintaining, and repairing school buildings, some 
are encouraged to supply voluntary contributions which are not directly monetary, 
such as providing tools and materials for the construction, equipment, maintenance, 
and repair of school buildings, and supplying teachers and students with food. 
Thirdly, parents — especially those living in rural areas—are expected to participate 
in some indirectly monetary but voluntary contributions such as the construction, 
maintenance, and repair of school buildings as a labor force, along with planting and 
harvesting the crops to be used in cooking at schools. 

An attempt to increase the public's participation in educational finance in Turkey 
has been made since the early 1980s under different names and through 
comprehensive education campaigns and projects. The contribution of the public was 
1,7% in 1982, 4,9% in 1985, 1,8% in 1990, 3% in 1995, %2,4 in 2000, and %4,1 in 2011 
within the budget of the Ministry of National Education (MoNE). In parallel to the 
increase in the public's rate of participation in educational finance, the rate of 
investments within the budget of MoNE has decreased significantly. For example, 
the rate of 15% in 1997 changed to 5,85 % in 2005. Moreover, 18% of 159,951 
classrooms constructed between 2003 and 2011 were constructed by citizens' 
contributions (Writer, 2007; MNE, 2012). When the law no 42 under the 
Constitutional Law stipulating primary education to be compulsory and free at 
public schools is considered, it becomes possible to more clearly observe the situation 
articulated above. According to the research by the writer (2007), the expenditure 
rate on primary education in 1974-2003 decreased at the rate of 6,2 % within the MNE 
expenditure. The same is true for the investment expenditure on primary education. 
Despite the continuous increase in the student population in the stated period, a 
continuous decrease was observed, whereas an increase was supposed to occur at the 
same rate. Ozkan's (2008) research found that school repair and maintenance work is 
what school administrators expect the most contribution for, other than monetary 
aids and student affairs complying with the explanations above. Allocating fewer 
resources for primary education from public resources has led to parents' significant 
level of contribution to primary education in view of the educational finance. The 
studies conducted in the related literature show that parents contribute to the 
educational finance via giving money directly for course materials or making 
compulsory monetary contributions, besides management expenses such as repair, 
maintenance, and cleaning (Kavak, Ekinci & Gokge, 1997; Oztiirk, 2002; Akga, 2002; 
Suztik, 2002; Sanbal, 2005; Writer, 2007; Yamag, 2010; Ozdemir, 2011). 
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Voluntary contributions to public schools in Turkey are not a new incident. It is 
known that parents have participated for a long time in activities to provide income, 
besides their voluntary supports such as buying course materials and books, 
donating, etc. For example, 42 primary schools and 12 secondary schools were 
constructed by citizens in 1973. Moreover, mukhtars, citizens, and other 
organizations have also contributed to primary schools by providing televisions, 
radios, cupboards, libraries, and books (Bircan, 1979). However, the difference of the 
practice of volunteerism is that it relies upon creating an organic bond among 
schools, parents, and a majority of the community in an increasing rate. This bond is 
fulfilled through WB and EU controlled projects and regulations that aim to make 
structural reforms in the whole education system. The first is Curriculum Laboratory 
Schools (CLS), put into practice as suggested by the Project of Supporting National 
Education, a WB Project. CLS are pilot study schools where education programs and 
new education, instruction, and administration approaches are experimented before 
generalizing, and where technological advances are reflected. The second may be 
exemplified through regulations on CLSs, Permanent Staff, Educational Regions, 
Total Quality Management, School-Parent Associations, School-Parent-Student 
Agreement, address based registry system, and Social Activities of Primary 
Educations and High Schools. They aim at supplying financial resources from the 
close neighborhood by adopting an administration approach of sharing and a 
collaborative school culture (gahin, 2009). Thus, parents' voluntary monetary 
contributions to educational finance become prominent. Parents' voluntary 
contributions to schools to increase their children's academic successes are not 
restricted to only directly monetary contributions. Parents are encouraged to sacrifice 
more for their children by including them in all activities and work groups in the 
School Development Management Committee, as prescribed by the approach of 
TQM. Among these activities are the following: helping students as private tutors, 
helping with the office work, working in measurement-assessment services, and 
participating in school trips. Hence, schools' current problems are intended to be 
solved via solidarity among the related parts of the community. 

In the literature, volunteerism is described as the spontaneous emergence of 
privatization. Volunteerism, as a frequently encountered method of privatization in 
practice, includes gathering people to work on a public kind of service without 
paying them (Koksal, 1993; Murphy, 1996; Murphy, Gilmer, Weise & Page, 1998). 
The rate of volunteerism practices in public services and programs was 1,1% in the 
USA in 1998 (The Florida School Boards Association & Florida Tax Watch). In the 
UK, it has become a sector for the last 30 years. The contribution of this sector to 
education is approximately £40 billion, and half of the population is estimated to 
work in voluntary activities (Bussell & Forbes, 2002). Volunteerism is given a 
significantly wide area of application in the Turkish education system. 

The studies conducted in Turkey focus on revealing parents' monetary 
contributions to the educational finance (Kavak, et. al.,1999; Ozttirk, 2002; Akga, 2002; 
Stiztik, 2002; Saribal, 2005; Writer 2007; Yamag, 2010; Ozdemir, 2011). Nonetheless, 
parents' indirectly monetary yet voluntary contributions to schools should be 
revealed, too. The research completes the dimensions left incomplete by others in the 
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literature. Therefore, the research is expected to contribute to the literature within 
this direction. Moreover, as this issue has not been researched before, it will allow for 
shedding a light on future studies. 

The purpose of this research is to reveal parents' non-monetary but voluntary 
contributions to primary schools. Answers to the following were sought: 

1. What are the school administrators' opinions on parents' non-monetary but 
voluntary contributions regarding each item in the scale "Assessing parents' 
non-monetary but voluntary contributions to primary schools"? 

2. Do school administrators' opinions on parents' non-monetary but voluntary 
contributions differ in the sub-dimensions of "school management", 
"instructional activities", and "social-cultural activities"? 

3. Do school administrators' opinions on parents' non-monetary but voluntary 
contributions differ in regards to their age, seniority level, duty, educational 
background, SEL of the area where the school they work at is located, and 
student population? 


Method 

Since this research described the existing occasion as it is, a survey model 
approach was adopted. 

Sample 

The research population is comprised of 443 public schools located in five central 
districts of Ankara (Altmdag, Mamak, Kegioren, Yenimahalle and (^ankaya) within 
the borders of Ankara Metropolitan Municipality. Thus, rather than gathering 
samples, the entire population was preferred. The data gathering tool was applied to 
330 schools (74,4%) of those in the research; therefore, the research population 
became a sample. 

Of 330 school administrators participating in the research, 2,7 % were 21-30 years 
old; 30,6% were 31-40, 42,4% were 41-50, and 24,2% were 51 years old and over. 
16,7% of them were female, while 83,3% were male administrators. When the 
distribution ratio of their duties are viewed, 30% were school principals, 10,9% were 
head assistant principals, and 58,8% were assistant principals. Of all the participants, 
12,1% had associate degrees, 72,7% had undergraduate degrees, and 15,2% had 
graduate degrees. Moreover, 53,6% were classroom teachers and 46,4% were branch 
teachers. 10,3% had 1-10 years of experience, 37,3% had 11-20 years of experience, 
30,9% had 21-30 years of experience, and 21,5% had 31 years of experience or more. 
The SEL in 32,4% of the schools was low, while it was medium in 61,2% and high in 
6,4% of the schools. 12% of these schools had 500 students or less, the population in 
35,8% of them was 501-1000, the population in 27% of the schools was 1001-1500, the 
population in 18,2% of the schools was 1501-1200, and 7% of the schools was 2001 or 
more students. 
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Development and Implementation of the Data Collection Tool 

Firstly, the related literature was searched while developing the data gathering 
tool. Moreover, interviews were held with the school administrators and teachers. 
Through these interviews, the intention was to gather information on parents' 
voluntary contributions to schools which are not directly monetary. 45 items in total 
were created regarding parents' voluntary contributions which are not directly 
monetary. The scale designed as a draft was presented to 15 field experts for 
opinions and suggestions. Under the direction of the specialists' opinions and 
suggestions, the number of items was reduced to 35. The scale was prepared as a 5- 
point Likert scale; (1) never, (2) slightly, (3) moderate, (4) much, (5) absolutely. 

In order to determine the validity and the reliability of the scale, factor analysis 
and reliability analysis were carried out. Kaiser-Meyer Olkin (KMO) coefficients and 
Barlett's tests were examined prior to the factor analysis (Buytikozttirk, 2004; Balci, 
1995). The value from the KMO test was 0,94, and the value from the Barlett's Test 
was \2 =6,073 p<0,000. The values from both tests were found to be significant. The 
principal components factor analysis was then applied so as to determine the factor 
structure of the scale. 

In this analysis, done by 6-factor and Varimax rotation method, factor loads were 
examined. The items whose factor load values were under .30, the items which were 
found to be in more than one factor, and the items in which the difference between 
the factor loads were less than .10 were omitted from the scale. By using a Screen Plot 
graph, the scale was determined to be formed in a 3-factor structure (Buytikozttirk, 
2004). Following the analysis, the scale was composed of 26 items and 3 factors 
covering these items. 9 items that were incompatible with the criteria were omitted 
from the scale. 

When designating the sub-dimensions of the scale — (1) School Management, (2) 
Instructional Activities, and (3) Social-Cultural Activities — similar studies in the 
related field were examined and utilized (Kebece 2006; Polat, 2007; Ozkan, 2008; 
§ahin, 2009). 9 of the remaining 26 items of the scale were taken under the sub¬ 
dimension of "school management"; 8 of them were taken under the sub-dimension 
of "instructional activities"; and 8 of them were taken under the sub-dimension of 
"Social-Cultural Activities". 

The reliability results obtained after carrying out the structural validity of the 
scale are as follows: The "school management subscale" consists of 9 items (1, 2, 3, 4, 
5, 6, 7, 8 and 19), the factor load of these items range from .61 and .74, and the total 
correlations range from .50 and .72. The total variance which the school management 
explains is 51%, and the Cronbach alpha reliability coefficient is .86. 8 items in total 
(9,11,14,15,16,17,18 and 26) are included in the "instructional activities" subscale. 
Factor loads of these items range from .61 and .75, whereas their total correlations 
range from .62 and .82. The total variance explained by the instructional activities 
subscale is 53%, and the Cronbach alpha reliability coefficient is .87. There are 9 items 
(10, 12, 13, 20, 21, 22, 23, 24 and 25) in the "socio-cultural activities subscale". The 
factor load values of the mentioned subscale range from .61 and .75, and item total 
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load values range from .41 and .59. The total variance which the socio-cultural 
activities subscale explains is 53%, and the Cronbach alpha reliability coefficient 
is .90. 

Data Analyses 

Besides descriptive statistics such as arithmetic average, standard deviation, 
percentage, and frequency, a t test, one-way variance analysis was used first in 
analyzing the data. Whether parametric test hypotheses were implemented was 
checked via homogeneity of variances test. As a result of the one-way ANOVA test, 
Tamhane's T2 test was applied to find the reason for the difference if the variances 
were not equal; if the variances were equal, a Tukey HSD test was used, one of the 
multiple comparative tests. In all meaningfulness tests, alpha value a=.05 was 
considered the meaningfulness level. 


Findings 

The distribution of school administrators' opinions on parents' voluntary 
contributions to schools which are not directly monetary, according to each item, are 
given in Table 1. 


Table 1. 

The Distribution of School Administrators' Opinions on Parents' Voluntary Contributions to 
Schools Which are Not Directly Monetary, According to Each Item in the Scale 


Order 

No 

Item 

N 

M 

SD 

1 . 

Providing materials for the physical maintenance 
and repair of school 

330 

1,42 

0.77 

2. 

Helping in transporting the materials provided 
for the physical maintenance and repair of school 

330 

1,42 

0.72 

3. 

Doing physical maintenance and school repair 
work such as plumbing, electricity, and painting 

330 

1,46 

0.76 

24. 

Helping on Teachers' Day by cooking pastries 
(cakes, cookies, etc.) 

330 

2,72 

1,02 

25. 

Working on special occasions such as charity 
sales, tea parties, graduation parties, etc. 

330 

2,85 

1,12 

26. 

Working at student clubs 

330 

2,90 

1,15 
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Table 1 shows the items in which school administrators participated at the 
highest level regarding parents' voluntary contributions to schools, excluding 
directly monetary contributions: "Working at school clubs (M=2,90)", "Working on 
special occasions such as charity sales, etc. (M=2,85)", and "Helping on Teachers' 
Day by cooking pastries (M=2,74)". The qualitative correspondents of school 
administrators' opinions on these three items are at the "moderately" level. 

The items with the lowest average points are as follows, with the average score 
(M=l,42): "Providing materials for the school's physical maintenance and repair such 
as surrounding walls, plumbing, etc.", and "Helping in transporting the materials 
provided for the physical maintenance and repair of the school such as surrounding 
walls, etc.". These items are followed, respectively, by "Doing physical maintenance 
and school repair work such as plumbing, electricity, and painting (M=l,46)". The 
qualitative correspondent of school administrators' opinions on three items are at 
"never" level. 

The data on school administrators' agreement levels on parents' voluntary 
contributions to schools which are not directly monetary, according to dimensions, 
are given in Table 2. 


Table 2. 

The Distribution of School Administrators’ Opinions on Parents' Voluntary Contributions to 
Schools Which are not Directly Monetary, According to the Dimensions in the Scale 


Dimensions 

N 

M 

SD 

School management 

330 

1,82 

0,61 

Instructional activities 

330 

1,66 

0,60 

Social - cultural activities 

330 

2,39 

0,72 


Table 2 shows the dimension in which, according to school administrators, 
parents' indirectly monetary but voluntary contributions to schools are at the highest 
level: "social-cultural activities (M=2,39)". The qualitative correspondent of school 
administrators' opinions on this dimension is "moderately". It is followed, 
respectively, by "school management (M=l,82)" and "instructional activities 
(M=l,66)". While the qualitative correspondent of school administrators' opinions on 
the former is "slightly", it is "never" for the next dimension. 

According to the results of the t-test and one-way variance analysis, school 
administrators' opinions on parents' contribution to schools did not differ in relation 
to their age, gender, seniority level, position, or educational background in any of the 
dimensions. Furthermore, observed results differed in the SEL and population of 
schools. 
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The results of One-way ANOVA regarding the school administrators' opinions 
on parents' voluntary contributions to the school which are not directly monetary are 
given in Table 3, according to the SEL of the neighborhood. 

Table 3. 

Tire Results of One-way ANOVA Regarding the School Administrators' Opinions on 
Parents' Voluntary Contributions to the School Which Are Not Directly Monetary, 
According to the SEL 


Dimension 

Sum of 

df 

Mean F 

V 


Squares 


Square 




Among groups 

7,403 

2 

3,70 

10,17 

.000 

School Management 

Within groups 

119,00 

327 

.36 




Total 

126,41 

329 




Instructional 

Among groups 

7,58 

2 

3,79 

10,83 

.000 

activities 

Within groups 

113,70 

325 

.350 




Total 

121,29 

327 




Socio-cultural 

Among groups 

741,44 

2 

370,72 

7,402 

.001 

activities 

Within groups 

16378,36 

327 

50,08 




Total 

17119,806 

329 





Table 3 shows that the school administrators' opinions on parents' voluntary 
contributions which are not directly monetary differed meaningfully in the SEL of 
the neighborhood in the dimensions of "school management" [Fp. 327) = 10.17, p<.05], 
"instructional activities" [Fp-325) = 10.83, p<.05], and "social-cultural activities" [Fp-327) 
= 10.83, p<.05]. The school administrators' opinions on parents' indirectly monetary 
but voluntary contributions to schools differed meaningfully in the SEL of the 
neighborhood. 

The school administrators' opinions differed meaningfully in the SEL of the 
neighborhood in the dimension of "school management" [Fp-327) = 10.17, p<.05]. A 
Tamhane test was applied to detect from which groups the difference among groups 
resulted from. Considering these results, when the parents from schools at high (M= 
2,16) and medium (M=l,89) SEL are compared with those at low SEL (M=134,09), it is 
understood that they contribute voluntarily, but not directly financially, more than 
others in the school management dimension. 
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The school administrators' opinions on parents' indirectly monetary but 
voluntary contributions to schools differed meaningfully in the SEL in the dimension 
of "instructional activities" [Fp- 325 ) = 10.83, p<.05]. As a result of the Tamhane test, 
which was applied to find out the resource of this difference, it was detected that 
parents from schools located at high (M= 2,10) and medium (M=l,71) SEL provided 
more voluntary contributions that are indirectly monetary than those at low (M=l,49) 
SEL in the dimension of instructional activities. 

The school administrators' opinions differed meaningfully in the SEL in the 
dimension of "social-cultural activities" [Fp- 327 ) = 10.83, p<.05]. A Tukey HSD test 
was applied to detect from which groups the difference among groups resulted from. 
Consequently, it was detected that parents from schools located at high (M=28,52) 
and medium (M=24,35) SEL provided more voluntary contributions that are 
indirectly monetary than those at low (M=22,36) SEL in the dimension of social- 
cultural activities. 

The results of One-way Variance Analysis regarding the school administrators' 
opinions on parents' indirectly monetary but voluntary contributions are given in 
Table 4. 


Table 4. 

The Results of One-Way ANOVA Regarding the School Administrators' Opinions on 
Parents' Non-monetary Voluntary Contributions to the Primary Schools, according to the 
Schools' Population 


Dimension 


Sum of 

Squares 

df 

Mean 

Square 

F P 

Social-cultural 

Among groups 

709,51 

3 

236,50 

4,69 .003 

activities 

Within groups 

16410,294 

326 

50,33 



Total 

17119,806 

329 




Table 4 shows that the school administrators' opinions on parents' non-monetary 
voluntary contributions to the primary schools according to the school population 
differ significantly in the "social-cultural activities" sub-dimension of the scale [Fp. 
326)=4.69, p<.05], whereas for the other sub-dimensions of the scale, the school 
administrators' opinions do not differ significantly. 

A Tukey HSD test was applied to detect from which groups the difference among 
groups resulted from. According to this test, parents from schools with 1501-2000 
students (M=26,08) provided more voluntary contributions that not directly 
monetary than those from schools with 1001-1500 students (M=23,23) and 0-500 
(M=21,27) in the dimension of social-cultural activities. 
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Discussion and Conclusion 

Of all voluntary but indirectly monetary contributions, those with the highest 
average points depending on the school administrators' views are "working at 
student clubs", "working for school charity sales, etc.", and "cooking pastries for 
Teachers' Day". Parents' making more voluntary contributions that are not directly 
monetary to the item "working at student clubs" may be explained with the 
"Regulations of MoNE on the Institutions of Primary and Secondary Education" 
(MoNE, 2008). The activities within the direction of the related regulation may be 
conducted within the scope of student clubs and community service by benefiting 
from the opportunities in and out of school. Voluntary parents can help and guide 
students' participation in social activities, together with classroom/branch teachers. 
Parents' increased voluntary contributions to items other than this may result from 
their being voluntary contributions provided for a long period of time. 

The items with the lowest average points are the following: "providing materials 
for the physical maintenance and repair of school such as surrounding walls, etc. ", 
"helping in transporting the materials provided for physical maintenance and repair 
of the school such as surrounding walls, etc.", "doing physical maintenance and 
repair works of the school such as plumbing, electricity, and painting", and "helping 
in repairing tools and materials at school". The reasons for parents' voluntary and 
indirectly monetary contributions to the items at the lowest level is that supplying 
and transporting them to school would result in some certain level of expenses and 
require a certain amount of time to be spent besides the necessity of professional 
knowledge and expertise to deal with these issues. When this finding is handled 
along with of Writer's (2007) and Ozkan's (2008) findings, it appears to be far from 
meeting school administrators' expectations on this issue. 

According to school administrators, the dimension with the highest average score 
is the dimension of "social-cultural activities". Its reason may be explained by 
parents being more inclined to contribute voluntarily but not directly monetarily to 
social-cultural activities. It may be seen in parents' efforts in preparing their children 
for ceremonies such as the Republic Day and April 23rd National Sovereignty and 
Children's Day. Especially at schools with low SEL, providing directly monetary 
contributions to school causes trouble, and in cases when the teacher appears to be 
unskillful in this issue, (s)he supplies contributions from parents in teaching folk 
dances to children. Similarly, Kebeci (2006) suggested that 68,4% of parents 
contributed to social-cultural activities, and 30,7% of them express that they did not 
demand this support. According to school administrators, the dimension with the 
lowest average score is the dimension of "instructional activities". This may result 
from the fact that the activities included in this dimension require pedagogical 
formation, experience, and communicative and persuasive skills. 

The school administrators' opinions differ meaningfully in the dimensions of 
school management, instructional activities, and social-cultural activities, and the 
SEL of the area. This mentioned difference is between the schools at medium SEL 
and lower SEL, and also between the school at higher SEL and lower SEL in the 
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school management dimension in the scale. Parents from schools at medium SEL 
make more voluntary but not directly monetary contributions to the school 
management than those at lower and higher SEL. This fact may result from parents' 
expectations from education and the importance they place on their students' 
education. §ahin (1999) observed parents making voluntary but not directly 
monetary contributions by dealing with repair works and painting schools, 
depending on their professions. Kebeci (2006) suggested that 53% cooperate with the 
school administration to keep schools clean and hygienic, 20% provide support, 
which is not enough, and 26,4% do not contribute at all. Bray (1999) states that in 
rural Cambodia, parents are expected to contribute as a work force, besides 
supplying necessary materials for school maintenance and repair. Therefore, it was 
viewed that while some parents work at school construction, some contribute by 
supplying construction materials or equipment. Families in the Kampong Cham state 
in the rural areas contribute by giving rice. It was observed that some contribute to 
schools voluntarily but not directly financially by supplying construction materials 
such as sand, cement, and bricks; some provide equipment for schools in the same 
state. Some families even repair fences and mow the grass, as well. Despite variations 
depending on the country, in Nepal, Bangladesh, Uganda, Sri Lanka and Kenya, 
families make voluntary contributions to schools which are not directly monetary, 
such as maintaining and repairing school buildings, cleaning, and supplying 
construction, cleaning materials, and cereals (Boyle, Brock, Mace and Sibbons, 
2002 ). 

The difference among groups in the instructional activities dimension in the scale 
is between schools at higher and lower SEL, and also between those at medium and 
lower SEL. Thus, parents from schools at higher SEL make more voluntary but not 
directly monetary contributions to instructional activities than those at lower and 
medium SEL. This may result from parents' expectations that their children receive a 
more qualified education by providing voluntary but not directly monetary 
contributions to instructional activities at schools. This finding complies with those of 
gahin's (1999). 

The findings on the management expenditure and instructional activities comply 
with the findings of other studies in the literature on parents' monetary contributions 
to schools. These direct expenditures are the financial contributions parents must 
make under different names. These include painting, cupboards, boards, photocopy 
and stationery costs, fees for school-parents associations, resource books, registration 
costs, computers, cinema and theatre costs, and costs regarding school management, 
educational, and social-cultural activities. (Kavak, et al., 1997; Ozttirk, 2002; Akga, 
2002; Stizuk, 2002; Saribal, 2005; Writer, 2007; Yamag, 2010; Ozdemir, 2011). A 
research by the Turkish Statistical Institute (2006) shows parents' contributions to 
primary schools constituted 13% of the household expenditure on education. 

Writer's (2007) and Ozdemir's (2011) studies the increase of parents' directly 
monetary contributions to primary schools depending on the SEL. For example, 
Ozdemir (2011) stated that when schools' budgets are compared, schools' budgets 
with the highest SEL are four times as big as those with the lowest SEL, and twice as 
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big as those with medium SEL. Thus, schools with the highest SEL supply more 
financial resources. It is also confirmed with the fact that schools with the highest 
SEL search less for out of budget resources than those with medium and lowest SEL 
in the writer's (2007) related study. All these factors force parents to choose whether 
to contribute to educational expenses and whether to receive more qualified 
education. Thus, contributing to educational expenses cause injustice to the 
detriment of students in poor families, rather than the wealthy (Polat, 2007). 
Therefore, contributing to educational expenses preclude poor people from 
benefiting from education equally or in similar qualities. 

In the social-cultural activities dimension, parents from schools at higher SEL 
make more non-monetary but voluntary contributions to social-cultural activities 
than those at medium and lower SEL. There may be several causes for these results. 
Firstly, activities involving indirectly monetary but voluntary contribution are 
included more often at schools with the highest SEL, and parents show interest in 
them. §ahin (1999) suggested that parents generally contribute by watching the 
national ceremonies and celebrations at school, participating in activities such as tea 
parties, charity sales, etc. Furthermore, it was observed that parents' interest in 
schools increases as the schools' SEL increase. Secondly, this may result from the 
efforts of encouraging parents to sacrifice more for their children by including them 
in all activities and work groups within the SDMC, as prescribed by the TQM 
approach. For instance, an SDMC representative's duty is to take a role in and 
organize activities to develop the collaboration of schools with its neighborhood and 
parents, to contribute to improve the school's physical resources, and to organize 
school publicity activities. The third may be the students' success. Parents who 
participate in and support the school activities are significant for students' success. 
Parents' roles may differ, ranging from direct participation in educational, social, and 
cultural activities at school to being the audience. Parents, herein, are expected to be 
in contact with school administration and take roles in school activities in parallel to 
their strength (Giimu§eli, 2004). Kebeci (2006) expressed that whereas 2/3 of the 
families support social and cultural activities at school, 1/3 do not support them at 
all. 

The school administrators' opinions differ meaningfully in the social-cultural 
activities dimension depending on the school population regarding parents' 
voluntary and indirectly monetary contributions to schools. Thus, parents from 
schools with 2001 students make more not directly monetary but voluntary 
contributions to social-cultural activities than those with 0-500 students; parents from 
schools with 501-1000 students contribute more than those with 0-500 students; 
parents from schools with 1501-2000 students contribute more than those with 0-500 
students; parents from schools with 1501-2000 students contribute more than those 
with 501-1000 students; parents from schools with 1501-2000 students contribute 
more than those with 1001-1500 students; and parents from schools with 1501-2000 
students contribute more than those with 1001-1500 students. This may result from 
the differentiation in parents' profiles in parallel to the increase in student 
population. 
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Parents' not directly monetary but voluntary contributions to schools could be 
said to increase as SEL increases. Whereas this leads to parents at the highest SEL to 
exploit schools according to their expectations, it also results in discrimination 
against students from lowest SEL. This serves to reproduce social inequalities as well 
as differentiation in educational acquisitions. 

Several suggestions may be made regarding future research based upon the 
findings and results of this research. Firstly, research presenting the monetary values 
of parents' voluntary contributions to schools that are not directly monetary should 
be conducted. Secondly, the methods and techniques school administrators and 
teachers employ to provide parents' indirectly monetary but voluntary contributions 
should be identified, and the difficulties experienced at this stage should be revealed. 
Thirdly, a research study dealing critically with parents' roles in school life should be 
made. 
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Ailelerin ilkogretim Okullarma Dogrudan Parasal Olmayan Goniillii 

Katkilari 

Afaf: 

Yolcu, H. (2013). Parents' Voluntary Contributions to Primary Schools Which Are 
Not Directly Monetary. Egitim Arastirmalari-Eurasian Journal of Educational 
Research, 50, 227-246. 


(Ozet) 

Problem Durumu 

Tiirkiye'de son yillarda, kamu biitgesinden egitime ayrilan kaynak miktarmdaki 
azalmaya paralel olarak, egitim hizmetinin sunumunun kamudan yerel birimlere, 
sivil toplum orgtitlerine, aileler ve hatta bireylerin kendi sorumluluklarma 
indirgendigi bir stireg ba§latilmi§tir. Boylelikle toplumun geni§ bir kesiminin 
okullarin bakim, onarim ve donammma kadar belli etkinler iginde yer almalarmm 
onii agilmi§tir. Bunun egitim finansmam agismdan anlanu, egitim hizmetinin 
sunumunda kamu kaynaklarma duyulan bagimliligi ortadan kaldirmak ve bunun 
yerine ozel finansman kaynaklarmdan biri olan toplum finansmanmi uygulamaya 
koymaktir. Behram, Deolalikar & Soon (2002), toplum finansmanm uygulamaya 
yansimasmm birkag bigimde oldugunu belirtmektedir. Bunlardan ilki toplumun 
okullarin arsasmi tahsis etmesi, binasim yaptirmasi ve donammmi tistlenmesi gibi 
sermaye giderlerini kar§ilarken, devletin ise, yalniza, egitim gorevlilerini atamasi ve 
onlarm maa§larmi odemesidir. Ikincisi ailelerin ve toplumun bir kismimn okul 
binasmm yapmu, donatmu ile bakim ve onarmu igin dogrundan parasal katki 
saglarken, bir kismmm da okul binasmm yapimi, donatimi, bakim ve oranimi igin 
malzeme temin etme, ogretmen ve ogrencilere yiyecek saglama gibi goniillii katkilar 
sunmaya te§vik edilmesidir. Ugiinctisii ise, ailelerin okul binasmm yapimi, bakim ve 
onanmmda i§giicii olarak yer almalarmm yam sira okulda yemek yapimmda 
kullamlacak mahsullerin ekim ve hasadmda gali§ma gibi parasal olmayan goniillii 
katkilarda bulunmasidir. 

Tiirkiye'de halkm egitim finansmanma katilimmda 1980'li yillarm ba§mdan 
giiniimtize kadar gegen stirede kayda deger bir arti§ gozlenmektedir. Halkm egitim 
finansmam katilim oranmdaki arti§a paralel olarak, MEB btitgesi igerisindeki yatirim 
harcamalarimn oram kayda deger bigimde azalmi§tir. Ornegin 1997'de % 15 olan bu 
oran 2005'te % 5,85'e kadar dii§mii§tiir. Bu soylenenler biraz daha somutla§tirilmak 
istenilirse, 2003-2011 yillan arasmda yapilan 159.951 dersligin % 18'i halk katkilanyla 
yapilmi§tir (Yazar, 2007; MEB, 2012). Bunu, Anayasamn 42. maddesinde zorunlu ve 
devlet okullannda parasiz oldugu dile getirilen ilkogretim dtizeyinde daha somut 
olarak gormek miimkiindiir. Ilkogretime kamu kaynaklarmdan daha az kaynak 
ayrilmasi beraberinde, bu ogretim dtizeyinde, ailelerin belirgin bigimde egitimin 
finansmamna katilmalarma yol agmi§tir. Ilgili alanyazmda yapilan ara§tirmalar, 
ailelerin ilkogretim okullarimn bakim ve onarim temizlik gibi i§letme maliyetlerinin 
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yam sira ders arag ve geregleri igin dogrudan para verme ya da zorunlu bagi§ yapma 
gibi yollarla bu okullarin finansmamna katildiklarim gostermektedir (Kavak, Ekinci 
& Gokge, 1997; Ozttirk, 2002; Akga, 2002; Stiztik, 2002; Saribal, 2005; Yazar, 2007; 
Yamag, 2010; Ozdemir, 2011). Ailelerin bu okullara katkilari dogrudan parasal 
katkilarla smirli degildir. Bunun yam sira, ailelerin ge§itli projeler ve yasal 
dtizenlemelerle, okullarin biiro hizmetlerine yardimci olmasi, olgme ve 
degerlendirme hizmetlerinde gali§masi ve okulda yapilacak gezilere e§lik etmesi vb. 
dogrudan parasal olmayan goniillii katkilarda bulunmalari da beklenmektedir. 
Boylelikle, okullarin var olan sorunlarmm toplumun ilgili kesimleri arasinda 
goniilliiliige dayali bir dayam§ma ornegi sergilenerek goziimlenmesi 
amaglanmaktadir. Ilgili alanyazmda goniilliik, ozelle§tirmenin kendiliginden ortaya 
giki§ bigimi olarak nitelendirilmektedir. Amerika'da kamu hizmet ve 
programlarmdaki goniilliiliik uygulamalanmn oram 1998'de yilmda % 1,1'dir (The 
Florida School Boards Association & Florida Tax Watch). Dahasi, goniilliiluk 
uygulamalari Birle§ik Krallik'ta ise, son 30 yildan buyana, bir sektor konumuna 
gelmi§tir. Bu sektoriin ekonomiye katkisi yakla§ik 40 milyar £ olup iilke niifusunun 
yarisimn goniillii etkinlerde gorev aldigi tahmin edilmektedir (Bussell & Forbes, 
2002 ). 

Tiirkiye'de son yillarda ilkogretimin finansmamna ili§kin yapilan ara§tirmalarm, 
aillelerin ilkogretim okullarma yapmi§ olduklari parasal katkilar tizerinde 
yogunla§tiklari gozlenmektedir (Kavak at al., 1997; Oztiirk, 2002; Akga, 2002; Siiziik , 
2002; Saribal, 2005; Yazar , 2007; Yamag, 2010; Ozdemir, 2011). Oysa ailelerin 
okullara yaptigi dogrudan parasal olmayan goniillii katkilarmm da ortaya konulmasi 
gerekmektedir. Bu nedenle ara§tirma ilgili alanyazmda yapilan diger ara§tirmalarm 
eksik biraktigi bir boyutu tamamlar niteliktedir. Dolaysiyla, ara§tirmamn ilgili 
alanyazma bu yonde bir katki yapmasi beklenmektedir. Ayrica ara§tirmamn 
konuyla ilgili yapilan ilk ara§tirma olmasi nedeniyle, bundan sonraki yapilan 
ara§tirmalara da i§ik tutacagi dii§iiniilmektedir. 

Ara§tirmanm Amaci 

Okul yoneticilerinin gorti§lerine gore, ailelerin okullara hangi ttir dogrudan parasal 
olmayan goniillii katkilarda bulunduklari ve bu katkilarm olgegin alt boyutlari ve 
ge§itli degi§kenler bakimmdan farklila§ip farklila§madigmi ortaya koymaktir. 

Yontem 

Ara§tirma tarama modelinde olup gah§ma evreni Ankara Btiytik§ehir Belediyesi 
smirlari igerisindeki be§ biiyiik merkez ilgede (Altmdag, Mamak, Kegioren, 
Yenimahalle ve ((lankaya) bulunan 443 kamu ilkogretim okulundan olu§maktadir. 
Arajjtirmamn verileri, ailelerin ilkogretim okullarma dogrudan parasal olmayan 
goniillii katkilarim tig boyutta olgen ve 26 maddeden olu§an bir olgek kullamlarak 
toplanmi§tir. Verilerin analizinde betimsel istatistikler, t testi ve tek yonlii varyans 
analizi kullamlmi§tir. 

Ara§tirmanin Bulgulan 

Ailelerin dogrudan parasal olmayan goniillii katkilarma ili§kin okul yoneticilerinin 
gorti§leri, olgegin higbir boyutunda; ya§, cinsiyet, kidem, gorev, mezuniyet durumu 
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bakimmdan anlamli bir farklilik gostermemektedir. Bunun di§mda okullarm iginde 
bulundugu gevrenin SED'i (Sosyo-Ekonomik Dlizey) ve okullarm ogrenci sayisma 
gore anlamli bir farklilik gosterdigi gozlenmi§tir. 

Aragtirmamn Sonug ve Onerileri 

Ara§tirmada alt SED'den list SED'de dogru gittikge ailelerin okullara yapmi§ 
olduklar dogrudan parasal olmayan goniillii katkilarmm artmi§ oldugu gozlenmi§tir. 
Bu durum list SED'de bulunan ailelerin kendi beklentileri dogrultunda, bir anlamda, 
okullari donu§tiirmenin/somurgele§tirmenin yolunu agarken, alt SED'den gelen 
ailelerin gocuklarmm ise ayrimciliga ugramasma neden olmaktadir. Biitiin bunlar, 
egitim yoluyla elde edilen kazanimlardaki farklila§mayi beraberinde getirmenin yam 
sira toplumsal e§itsizliklerin de yeniden iiretilmesine yol agmaktadir. 

Ara§tirmada elde edilen bulgu ve sonuglara dayali olarak ileride yapilacak olan 
ara§tirmalara ili§kin birkag oneride bulunulabilir. Bunlardan ilki, ailelerin okullara 
yapmi§ olduklari dogrudan parasal olmayan goniillii katkilarm parasal degerini 
ortaya koyan bir ara§tirma yapilmasi gerektigidir. Ikincisi, okul yoneticilerinin, 
ogretmenlerin ailelerin dogrudan parasal olmayan katkilarmi saglamada 
ba§vurduklari yontem ve stratejiler ile bu stiregte kar§i kar§iya kaldiklari gugliiklerin 
ortaya konulmasidir. Ugiincusu de ailelerin okul ya§ammdaki yerini sorgulayan bir 
galigmanm yapilmasidir. 

Anahtar Sozcukler: Neo-liberal politikalar, ilkogretim, goniilliiluk, goniillii katki 







